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ABSTRACT

PARENT INVOLVEMENT IN READING:
PARENT WORKSHOPS TO PROMOTE CRITICAL THINKING

By
Rachelle Kristine Skeen
July 2002

The purpose of this project was to create an at-home reading program that
would encourage parent participation and promote the development of critical
thinking skills necessary for our children. The project implements a program that
emphasizes using higher level questioning strategies in order to develop critical
thinking skills. The project's focus is on educating and training parents as to the
importance of their involvement and the importance of using higher level questioning
strategies when they read with their children. Parents are educated and trained during
two parent workshops. During these workshops, parents will also be introduced to
the Read Together Packs that they will be using with their children at home. The
packs include all of the materials necessary for parents to effectively participate in the
at-home program.
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CHAPTER 1
BACKGROUND OF THE PROJECT
Introduction
Parental involvement is a crucial component of a child's education (Fitton &
Gredler, 1996; Miedel & Reynolds, 1999; Morrow & Young, 1997; Shaver & Walls,
1998; Zellman & Waterman, 1998). Parents are a child's first educator and provide
them with the foundation for learning. Research has shown that parental involvement
during the preschool and kindergarten years is positively associated with a child's
reading achievement (Miedel & Reynolds, 1999). When parents are more involved in
school, their children are more likely to succeed (Anderson, 2000; Ballantine, 1999;
Shaver & Walls 1998). One of the ways parents can effectively work with their children
is through the use of higher level questioning strategies, which will promote critical
thinking. Parents can do this when reading to and with their children.
Children benefit academically from time spent reading with their parents.
Research shows that reading to children increases their listening vocabulary, as well as
comprehension abilities (Anderson, 2000), and the conversations that evolve through
reading together provide opportunities for extended learning on a more meaningful and
personal level (Barbour, 1998/99). Wepner & Caccavale (1991) found that when
parents read to children, it improves the students' attitudes about reading. In addition,
Morrow (1993) found that children who read early and enjoy reading are usually the
children who have been read to at home. This provides for positive interaction between
the parent and child and supplies the one-on-one attention from their parents that
children need and enjoy (Anderson, 2000). With this in mind, parent involvement has
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become a major component of many school reforms across the United States (Barbour,
1998/99; Miedel & Reynolds, 1999). Educators are aware of the important role that
parents play and are striving to increase that role.
Anderson (2000) found that only 16% of the parents surveyed for her study were
reading to their children every day. Educators need to do whatever they can to increase
this figure. One way to do this is by educating parents in the importance ofreading with
their children and by providing them with related activities (Epsein, 1987; Fitton &
Gredler, 1996). One reading activity that parents can use is asking their children higher
level questions when they read with them. Using a hierarchy of questions such as those
outlined in Bloom's Taxonomy is a valuable tool (Cecil, 1995). As Barclay (1990)
stated, "The ability to read with understanding, and to use this ability as a tool for
learning both in and out of school, is undoubtedly one of the major goals of education"
(p.84). Teaching children to think critically about what they are reading through the use
of higher level questions will help us reach this goal (Cecil, 1995).
There are many reasons for the lack of parent involvement in education. While
most parents want to help their children to succeed in school, many are unable or
unwilling to do so, or they may fail to see that their efforts make a difference. Some
others know how important their involvement is, but they lack the materials or skills to
do so. Educators can help parents overcome the obstacles that are keeping them from
being more involved in their child's education. The author of this project wants to make
becoming involved in the reading process of children beneficial for children and easier
for parents.
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Purpose of Proiect
The purpose of this project is to encourage more parents to read at home with
their children and to educate parents in the use of higher level questioning strategies
when doing so. The manual produced includes materials for conducting two parent
education workshops, a list of suggested children's books, and related questions that
will facilitate higher level thinking from children. The books were chosen in order to
provide a wide variety of styles and genres in the Read Together Packs. All materials
were collected and created for use by parents and children in the home. The activities
will reinforce the comprehension skills being taught at school and promote acquisition
of Washington State's Essential Academic Leaming Requirements (Office of
Superintendent of Public Instruction, 2000).

Significance of the Project
The author of this project is a teacher in the Selah School District in Washington
State. As a first grade teacher, she sees the importance of parent involvement and the
benefit of reinforcing academic skills in the home. She has also seen the lack of parent
involvement in many instances. The author believes it is important to supply parents
with the materials and support they need, so they can become more active participants
in the reading process. One way to do this is to allow parents to become involved
through the use of activities they will do in their home environment, at a time they
choose. The goal of the author is to increase the amount of time parents spend reading
to and with their children in meaningful, educational situations which promote higher
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level thinking. The author has chosen this project because parental involvement has
been found to help children learn more effectively (Anderson, 2000).

Limitations of the Project
The manual was developed for teachers of first grade, elementary school
students. The workshop was developed as a way of educating parents and helping them
to become more involved in the reading acquisition of their children. A limitation of
the project is that the workshops and Read Together Packs have not yet been
implemented with parents.

Definition of Terms

In order to better understand the project, the following terms are defined:
Analysis- identifying motives or causes, making inferences, and/or finding evidence to
support generalizations about text ( Cecil, 1995).
Application- applying techniques (Cecil, 1995).
Bloom's taxonomy- a hierarchy of the six major cognitive operations categorized as
knowledge, comprehension, application, analysis, synthesis, and evaluation (Cecil,
1995).
Comprehension- giving descriptions (Cecil, 1995).
Critical thinking- a process for determining the value of an idea, a concept, a solution,
or information (Fitzpatrick, 1994).
Evaluation- giving opinions, judging ideas, judging the merit of problem solutions,
and/or justifying opinions and ideas (Cecil, 1995).
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Higher level questions- questions that require critical thinking (Fitzpatrick, 1994).
Knowledge- recalling facts, observations, or definitions (Cecil, 1995).
Parent involvement- the interaction between a parent and child that may contribute to a
child's development (Anderson, 2000).
Reading comprehension- a process by which the reader constructs meaning while
interacting with the printed page (Fitzpatrick, 1994).
Synthesis- solving problems, making predictions, and/or producing original
communications (Cecil, 1995).
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CHAPTER2
REVIEW OF LITERATURE
Introduction
Reading may be defined as "a process of recognizing and analyzing words and
understanding words and ideas" (Ekwall & Shanker, 1988, p.73). Reading improvement
has been the topic of a large amount of research both recently and in the past. One
instigating factor more recently was the Goals 2000: Educate America Act (HR 1804,
1994). This act was passed in order to promote any changes needed to ensure "high
levels of educational achievement for all students" (p.1 ). The higher standards that were
put into play by Goals 2000 have increased the push toward early reading success. In
response to this push for higher achievement, parent involvement in the reading process
has become a focus of concern. It has changed the role of parents in the education of their
children, particularly in the area of reading.
For many years, parents have been asked to read to their children and listen to
them read. However, in recent years, teachers have begun to encourage parents to do
more. Many teachers have turned to parents to provide additional reading practice in the
home. In essence, parents are being asked to take on the role of at-home educator. Many
parents are not willing or able to do this.
Researchers have begun studying the impact of parental involvement on reading
achievement and overall school performance. The review ofliterature will include four
sections. The first section will explain why parents are so hesitant to become involved
with the education of their children. This will be followed by a review of studies that
describe what teachers and administrators can do to increase parental involvement. Next,
6
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the impact that parent involvement has on reading achievement will be discussed.
Finally, the importance of parents asking higher level questions when reading with their
children to will be addressed.

Factors Affecting Levels of Parent Involvement
Many factors, such as income, IQ level, attitude toward school, and previous
learning problems, contribute to whether or not parents are active participants in the
reading education of their children. Morrow and Young ( 1997) found that the
responsibilities of work and childcare made it difficult for many parents to attend
meetings or participate at school. Griffith (1998) found this to be particularly true for
parents of low- income families. Low income and/or poverty alone can be a contributor
to the low involvement of parents. These parents tend to have two or more jobs, work
during the evening, and often have unpredictable work schedules (Griffith, 1998;
Anderson, 2000). It needs to be noted however, that a study done by Shaver and Walls
(1998) found that low-income parents are just as willing and able to be involved as are
middle and high-income parents.
Another reason for a lack of involvement by parents was determined in a study
done by Zellman and Waterman (1998). In this study, the research indicated that IQ was
a determinant of parent involvement. Parents of children with higher IQ' s were less likely
to be involved and participate in the child's homework than were parents oflower IQ
children. They also found, however, that parents of children with higher IQ's attended
more at-school events. The researchers concluded that parents of children with higher
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I Q's view homework as a problem-solving effort designed to help only the children who
need it.
Research has suggested that a parent's negative attitude toward school may lessen
their level of involvement as well (Shaver & Walls, 1998). Anderson (2000) found that
parents, who have had learning problems in school, may have developed a negative
association with school and are therefore unlikely to become involved.
Teachers need to push for early parental involvement. Parents of younger children
are more likely to become involved than parents of older children (Shaver & Walls,
1998). The researchers suggest that this may happen because as the children get older, the
parents' perceptions of school have been influenced by hurtful events that have happened
to their children. They have associated a negative experience with school and are less
likely to be involved. Therefore, if we can provide a positive early experience for
parents, it is more likely that they will continue to be involved throughout the child's
education.
There are many factors that influence a parent's reluctance or unwillingness to be
involved in their child's education. There are also many things that educators and
administrators can do to overcome these obstacles. Educators need to listen to the needs
of parents and do all that they can to get parents involved.

How To Get Parents Involved
Many studies have been conducted regarding how to get parents involved in
education and the reading instruction of children (Morrow & Young, 1997; Fitton &
Gredler, 1996; Epstein, 1987; Anderson, 2000; Griffith, 1998). Several suggestions have
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been made as a result of the research. One conclusion within the literature was revealed
over and over. The conclusion was that parents need to be mentored and trained so that
they feel comfortable when helping their children at home (Morrow & Young, 1997;
Fitton & Gredler, 1996; Epstein, 1987).
Many parents are not involved because ofa feeling of inadequacy or a belief that
their involvement is unnecessary. When asked, parents felt that their role in the education
process is one of support and not one of true teaching. They added that even when the
teacher sends instructions home, they do not feel supported or that they have had enough
guidance (Fitton & Gredler, 1996). However, after having been given materials, shown
demonstrations, and seeing activities modeled for them, parents said they felt more
comfortable coming to school and participating, and had more confidence about being
able to help their children (Morrow & Young, 1997).
Fitton and Gredler ( 1996) found that teaching parents a specific instructional
strategy to use with their children gave parents the confidence they needed to work with
them. In addition, parents who already work with their children at home indicate that
they would spend more time working with their children if they were told how to help
(Epstein, 1987). This research suggests that in order to get optimal parent involvement,
teachers must provide parents with specific techniques for working with their children.
In addition to parent training, it is also important to make sure the materials are
provided for the at-home activities. Anderson (2000) found that when the school supplied
books, 100% of the children in the study read to their parents. This percentage decreased
to 17% when they were asked to go to the library for books.
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Parents also need to feel welcome and comfortable at school if we want them to
participate. "Parents who perceived their school as safe, as empowering parents, and as
having a positive climate, reported higher participation in school activities" (Griffith,
1998, p. 70). Providing this type of environment will require the efforts of administrators
and teachers. Teachers need to be a parent support system and strong facilitators.
Teachers need to make involvement easy and as natural as possible for parents. Once
comfortable with and knowledgeable about reading activities, many parents begin to
enjoy the time working with their child and have confidence about their ability to help
their children (Morrow & Young, 1997; Barbour, 1998/99).
One beneficial way of providing information and skills to parents is through
family literacy programs. These programs help make the connection between school and
home and get parents involved in the education of their children (Morrow & Young,
1997). Family literacy programs educate parents and provide them with the knowledge
and guidance they need to help their children successfully at home.
Finally, teachers need to make an effort to schedule informational meetings and
workshops at convenient times for parents. Griffith (1998) suggests that providing
transportation and childcare will help to increase parent involvement at meetings and
informational workshops as well. This may involve holding the same workshop on
several different occasions.
Putting these suggestions into action is an important step. Next, parents and
teachers need to look at the impact parent involvement has on the reading achievement of
children. Parent involvement not only has a positive effect on reading achievement, but
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also provides many children with the parent interaction they may not have been
rece1vmg.

The Impact On Reading Achievement
Results of a study by Miedel and Reynolds (1999) indicated that parent
involvement is a likely part of successful early intervention. In addition, they found that
the number of activities and the frequency of parent participation showed a significant
association with higher reading achievement.
After participating in an at-home reading program with their parents, children
began to show a greater interest in reading and showed improved literacy skills (Morrow

& Young, 1997; Epstein, 1987). Similarly, Fitton and Gredler (1996), found that in
addition to reading gains, the students working with their parents at home had a more
positive attitude about school overall. According to Faires (2000), researchers have found
that parents' reading to their children has a positive effect on a child's attitude toward
reading and reading achievement in school. Children's literal and inferential
comprehension skills improved as did their basic conceptual development and interest in
books. Reading at home with their children had a positive impact on parents as well.
Parents stated that the at-home program got them interested in reading again.
Research indicated positive results from participation in the parent-child at-home
reading programs (Epstein, 1987; Fitton & Gredler, 1996; Shaver & Walls, 1998;
Anderson, 2000; Miedel & Reynolds, 1999; Morrow & Young 1997; Wepner &
Caccavale, 1991 ). Simply reading to a child "increases the child's listening vocabulary,
letter and symbol recognition abilities, length of spoken sentences, and many more
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comprehension abilities" (Anderson, 2000, p.62). Frequent oral reading helps children
understand the functions of written language and gain information about the reading
process (Barbour, 1998/99). In addition, the parent-child conversations that evolve from
reading together "enable children to extend many other understandings on personally
meaningful levels" (Barbour, 1998/99, p. 71). Additional gains are made when specific
strategies and comprehension activities are added to this.
As a result of her research, Barbour (1998/99) concluded that when parents read
with their children they promote both a positive attitude toward reading and increase their
child's reading achievement. Furthermore, parent involvement has a positive effect on
reading for both struggling readers and their more able counterparts (Fitton & Gredler,
1996). Research also shows that parent involvement through the use of at-home activities
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has both immediate and long-term effects. Parent involvement in kindergarten "continued
to be significantly associated with eighth-grade reading achievement" (Miedel &
Reynolds, 1999, p.392). This research concluded that parent involvement has an
independent effect on a child's later achievement.
Morrow and Young (1997) found that participation in a family literacy program
has a positive effect on a child's reading achievement as well. After participating in a
family literacy program in Chicago, students scored significantly better in the areas of
retelling and comprehension than those not participating in the program. Children
participating in the program also reported that they read books more often than children
who did not participate. Henderson (2000) noted similar findings after students
participated in a family literacy program in Boston. Here, student achievement on
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standardized tests showed dramatic improvement after participation in the family
program.

It appears to be evident that parent involvement is a significant contributor to a
child's reading achievement. It is also evident that parents want and need to know how
to help their children. One reading strategy that parents can easily implement at home is
facilitating conversations about literature that promote higher level thinking. Parents can
easily be trained on how to use higher level questions when reading with their children.
This strategy alone will help children better comprehend text and develop their critical
thinking skills.

The Importance of Parents Using Higher-Level Questions When Reading With Their
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Children
Comprehension of text is an essential part of being a successful reader. Reading
comprehension may be defined as a process by which the reader constructs meaning
while interacting with the printed page (Fitzpatrick, 1994). Research conducted on
comprehension indicates that reading comprehension skills would improve if students
were required to think critically about what they are reading (Fitzpatrick, 1994; Foley,
1993; Gilbert, 1992). Getting students to think critically and comprehend text at a higherlevel is a main emphasis of Washington State's Essential Academic Leaming
Requirements as well (Office of Superintendent of Public Instruction, 2000). In order for
students to reach the expectations of the Essential Academic Leaming Requirements,
teachers and parents must continually promote the use of higher level thinking. One way
to do this is through the use of questions that require students to think critically, at a
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higher level. Teachers and parents can accomplish this by asking children questions
while they are reading (Cecil, 1995). Research has shown that utilization of higher-level
questions can positively influence comprehension (Foley, 1993).
Higher level questions include those questions found in Level II and Level III of
Bloom's Taxonomy. Higher level questions that require students to think critically, when
used in conjunction with the reading process, improve reading comprehension
(Fitzpatrick, 1994). Research indicates that when children are asked higher level
questions, they begin to gain meaning for themselves and make relationships within the
text. These children begin to connect their past experiences and ideas with what they are
reading (Cecil, 1995). The students are actively engaged in the reading process, which
has been shown to help alleviate difficulties in comprehension (Foley, 1993). It is when
this higher level thinking occurs that true learning occurs.
Benjamin Bloom (1984) developed a taxonomy of educational objectives which
he intended to be used to provide for classification of the goals of our educational system.
A standard classification system was needed in order for teachers and administrators to
discuss problems with curriculum and evaluation with greater precision and a common
vocabulary.
Bloom's taxonomy has been used in many ways (Bloom, 1984). Teachers have
used it to evaluate the goals of a specific unit. It has been used to specify objectives and
determine what educational outcomes are desired as a result of a lesson. The taxonomy
has also been used as a guide for asking higher level questions of students. Questions
based on Bloom's Taxonomy have been shown to effectively improve student
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comprehension and creativity (Gilbert, 1992).
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Bloom (1984) grouped all questions into six major categories: knowledge,
comprehension, application, analysis, synthesis, and evaluation. These six types were
then grouped together into three main categories or levels. Level I includes knowledge
and comprehension questions and are considered lower-level questions. These questions
ask students to recall facts and definitions and give descriptions. Level II includes
application and analysis. These questions ask students to apply techniques, make
inferences, and find evidence to support generalizations. Level III includes synthesis and
evaluation, which require a higher level of mental operation. These questions require the
student to solve problems, make predictions, and give opinions or judgements (Cecil,
1995). Washington State's Essential Academic Leaming Requirements require students
to comprehend text at the Level II and Level III categories.
Getting students to think about text in the affective domain is another way to
promote higher-level thinking (Bloom, 1984). Questions in the affective domain focus on
the feelings and emotions students have in regards to what they are reading. Using
affective questioning elicits responses full of feeling. These questions invite children to
answer according to their beliefs and what they value as important (Cecil, 1995).
Although there is no fundamental separation between the cognitive and the
affective domains, it is important for parents to recognize and understand both. Affective
questions are categorized by Bloom (1984) as: receiving, responding, valuing,
organization, and characterization. These affective categories can be grouped according
to the level of processing required, as are the cognitive domain questions. The levels
include Level I-receiving and responding, Level II- valuing, and Level III- organization
and characterization (Cecil, 1995). Level I questions are considered lower level
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questions. Although Level I questions require children to be engaged in the activity,
they do not require any real commitment to the answer. Level II questions, however,
move children to a slightly higher level of thinking. These questions force children to
commit themselves somewhat to their answers. Here, children begin sharing their beliefs
and attitudes. Level Ill questions are considered higher level questions. These questions
promote higher level thinking by requiring students to internalize and act upon their
values. Students must also be encouraged to defend these thoughts and beliefs (Cecil,
1995). Promoting student interactions and conversations about the text they are reading
allows students to develop their critical thinking in this domain (Cecil, 1995).
Attaining higher-level thinking in the affective domain is important because of its
inter-relationship with the cognitive domain. How a child responds in the affective
domain influences the quality and quantity of the cognition they achieve (Garnett, 1998).
In addition, Bloom (1984) points out that one domain can be used to achieve behavior in
the other domain. Higher-level thinking in the affective domain brings out motivation,
drives, and emotions in students that, in turn, bring about achievement in the cognitive
domain. In addition, a positive response in the affective domain provides for a positive
attitude and an eagerness to learn more about the topic (Garnett, 1998).
Parents can use Bloom's Taxonomies (1984) as a guide for asking questions when
reading with their children. When parents begin asking the Level II and Level Ill
questions, children will be forced to think more critically and abstractly about what they
are reading. Teaching children to think abstractly means teaching them to think on a
higher level. This, in tum, will result in increased learning overall (Cecil, 1995).
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Regardless of the type of question being asked, there are specific criteria that
need to be met. First, when asking higher level questions it is important to allow time for
the child to think critically and reflect upon the text material. A wait time of three to ten
seconds is appropriate (Cecil 1995). In addition, it is important for the facilitator to
provide constant modeling. The facilitator should be prepared with specific questions and
allow the student to ask questions about the material as well. Finally, the questions being
asked need to be easily understood and something that the student can relate to his own
experiences. Cecil (1995) points out that children are better able to construct meaning
from text when their prior knowledge is tapped and when there is an interrelationship
between new knowledge and old knowledge.

Summary
The aforementioned studies clearly indicate the key role parents have in the
reading acquisition of children. At-home reading programs were shown over and over to
have positive effects on reading improvement. Parent participation in these at-home
programs is an important component of reading that cannot be overlooked.
Communication between parent and teacher is an important ingredient for promoting
parent involvement. As stated by Morrow & Young (1997), collaboration between home
and school is an important factor in conducting a successful at-home reading program.
Parents need to feel comfortable, knowledgeable and empowered. Teaching parents the
use of a specific teaching strategy such as higher level questioning was found by
researchers to be a valuable tool for parents. Bloom's Taxonomy can be used as a guide
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for questioning. Once parents are comfortable with their ability to help, they are more
likely to do so.

CHAPTER THREE
PROCEDURES
Washington State's Essential Academic Learning Requirements (2000) call for
students to read and comprehend text successfully. Teaching children to read (with an
emphasis on comprehension) is a focus for teachers across Washington State. Parent
involvement in this process is a key component. Participation in at-home activities has
shown to have a positive correlation with early reading success. It is the job of teachers to
provide parents with the information, materials, and skills they need to be successful
when helping their children learn to read and comprehend.
The goal of this project is to provide parents with information about the
importance of reading with their children and also provide them with questioning
strategies they can use that will promote critical thinking. The questioning strategies
included in the handbook are those that research found to be most beneficial for
increasing higher level thinking.
Information will be given to parents through the use of two parent workshops and
a handbook of higher level questioning techniques. A video of the workshop will be
available for parents who are unable to attend the workshops in person. The workshops
are intended to be brief, yet comprehensive. Parents should leave the workshops feeling
that they have the knowledge and materials needed to help their child read and
comprehend stories at a higher level.
One important component of the project is the inclusion of the Read Together
Packs. These packs will be available for students to check out and take home. Included
in the pack will be a book for the parent and child to read together at home. Also
19
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included will be an outline of the higher level questions the parent should ask before,
during, and after the reading of the story.
The author began the project by researching related literature in the library on the
subject of parental involvement, it's effect on the reading achievement of children, and
the importance of asking higher level questions. Research was conducted through the use
of ERIC searches. The author found many articles and research studies related to these
topics.
Results of all studies reviewed indicted a significant relationship between parent
involvement and reading achievement. Research also indicated a lack of parent
involvement in the home and offered several explanations. Researchers found that parents
need to be better trained to work with their children and informed of the significance of
their participation. Studies also indicate that in order to increase the number of parents
participating in at-home programs, all materials need to be provided for them.
Research on the topic of higher level questioning revealed that it is an important
component of reading comprehension. When children are asked higher level questions,
they begin to gain meaning for themselves. It also helps children begin to make
relationships within the text and make connections between the text and their own past
experiences. All of these things help children gain a deeper understanding of what they
reading.
As a result of the reviewed literature the author created a manual containing
information for holding two parent education workshops. The author also created Read
Together Packs which parents will be asked to use at home. The workshops are intended
to educate parents as to the importance of their involvement, provide them with
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background information about higher level questioning, and teach them how to use the
Read Together Packs. As part of the workshops, the author will explain the Read
Together Packs, show a video modeling their use, and give parents an opportunity to
practice using a Read Together Pack with their children.
The workshops and Read Together Packs included in this project are the initial
step in the process of infonning parents and getting them involved using the Read
Together Packs. In the future, the workshops may be modified depending upon parent
feedback and teacher requests. The Read Together Packs may also be modified and
added to as the program evolves.

CHAPTER FOUR
THE PROJECT

The intent ofthis project is to increase parental involvement in the process of
reading at home. The project consists of a teaching manual for conducting two parent
workshops, which will facilitate parental involvement through the use of an at-home
reading program. In two workshops, this project introduces families to the importance of
reading with their children and how to use specific oral questioning strategies to increase
their child's critical thinking abilities. Parents will be taught how to use Bloom's
Taxonomy of questions in both the cognitive and affective domains. Within the
workshops, parents will be instructed on how to effectively use Read Together Packs,
which students will bring home throughout the school year.
The contents of the workshops in this project are based upon research done on the
topic of parent involvement, the importance of critical thinking skills, and the use of
higher level questioning techniques. The research studies clearly indicate that parents
have a key role in the reading acquisition of children. At-home reading programs were
shown over and over to have positive effects on reading improvement. Parent
participation in at-home programs is an important component of reading that cannot be
overlooked. Communication between parent and teacher is an important ingredient for
promoting parent involvement. As stated by Morrow & Young (1997), collaboration
between home and school is an important factor in conducting a successful at-home
reading program.
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Research shows that parents need to feel comfortable, knowledgeable and
empowered. Teaching parents the use of a specific teaching strategy such as higher level
questioning was found by researchers to be a valuable tool for parents. Bloom's
Taxonomies can be used as a guide for questioning. Once parents are comfortable with
their ability to help, they are more likely to do so.
The parent workshops are intended to include all families of first grade students at
Lince Elementary in Selah. Each workshop will be provided at least three times during
the school year (one time per trimester). Providing the workshops several times and at
different times during the day ( alternating morning and evening times) will allow more
parents to attend. After Workshop I is held, parents should be given at least one month to
use the Read Together Packs at home before attending Workshop IL
The project aims to model higher level questioning strategies and provide families
with the books and all other related materials for parent and student use at home. The
author of this project has developed Read Together Packs, which will be sent home with
children in order to provide the materials for use at home. The Read Together Packs will
include a story book and sample questions parents can ask before, during, and after
reading the story with their children. Parents will be taught (at the workshops) how to
use the Read Together Packs. They will be asked to read the books to their children and
use the questioning guide (provided in the pack) to orally ask their children higher level
questions before, during, and after the reading.
The questions contained in the Read Together Packs were written in order to
promote critical thinking in children. They include questions from all levels ofBloom's
Taxonomies, and they include both cognitive and affective questions. The books used in
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the Read Together Packs were chosen in order to provide exposure to a wide variety of
genres and writing styles. The Read Together Packs can be used in any order. ·
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Workshop Session I
Welcome (10 minutes)
Introduction of teacher and family members

Handouts distributed
The handout titled Questioning Guide for Critical Thinking should be handed out and
discussed. The handout includes key words and sentence frames for each of the six
types of questions in the cognitive domain. Parents should use these key words and
sentence frames to begin developing their own higher level questions.
Free exploration of books
Snacks and beverages served
Overview of Higher Level questioning (10 minutes)
Teacher gives an overview of the following concepts using the teacher outline
provided.
What is Bloom's Taxonomy?
What are lower-level questions?
What are higher level questions?
Why are higher level questions important?
Story Model (10 minutes)
Show video
In the video, a teacher will model the process of how parents should read with their
children. The teacher will also model the use of a Read Together Pack. The teacher
will model the asking of higher level questions before, during, and after reading. This
is the same process that parents and children will use when utilizing the Read
Together Packs at home.
Introduction of Read Together Packs (10 minutes)
Teacher shows parents the contents of the Read Together Packs that were used in the
video. Teacher restates how to use them at home.

Contents of pack include the book and a question guide of the higher level questions
to ask before, during, and after reading.
Parent Practice (15 minutes)
Each parent uses one Read Together Pack with his or her child. The teacher
monitors, provides help and feedback, and answers questions as the parents practice.
Parent Questionnaire (5 minutes)
Parents complete the questionnaire of how they feel the session went. Parents are
urged to include suggestions for future sessions.
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Teacher Outline: Workshop Session I
What is Bloom's Taxonomy?
Bloom's Taxonomy is a taxonomy of educational objectives which can be used as a
guide for asking higher level questions of children. Bloom's Taxonomy divides
questions into six major categories. These categories include knowledge,
comprehension, application, analysis, synthesis, and evaluation. These six types are
grouped together into three main categories or levels. Level I includes knowledge
and comprehension questions. Level II includes application and analysis questions.
Level III includes synthesis and evaluation questions. Level II and Level III
questions require a higher level of mental operation.
What are lower-level questions?
Lower-level questions are those that Bloom categorized as Level I. They include
knowledge and comprehension questions. These questions ask students to recall facts
and definitions and give descriptions directly from the text. These are recall
questions that require no higher-level thinking on the part of the student.
What are higher-level questions?
Higher level questions are those that Bloom categorized as Level II and Level III.
Level II questions (application and analysis) ask students to apply concepts and
knowledge, make inferences, and find evidence to support generalizations. Level III
questions (synthesis and evaluation) require the student to solve problems, make
predictions, and give opinions or make judgements.
Why are higher-level questions important?
Higher level questions which require students to think critically, when used in
conjunction with the reading process, improve reading comprehension (Fitzpatrick,
1994). Research indicates that when children are asked higher level questions, they
begin to gain meaning for themselves and make relationships within the text. These
children begin to connect their past experiences and ideas with what they are reading
(Cecil, 1995). It is when this higher level thinking occurs that true learning occurs. It
is important to also note that Washington State's Essential Academic Learning
Requirements require students to comprehend text at Level II and Level III.

Use the parent handout titled Questioning Guide for Critical Thinking to help parents
structure their own questions at the different levels.
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Use the parent handout titled Questioning Guide for Critical Thinking to help parents
structure their own questions at the different levels.
QUESTIONING GUIDE FOR CRITICAL THINKING
The following key words and sample questions can be used to help structure
questions at the specific level being targeted.
Knowledge:
who
how
match

what
define
name

why
which
choose

Who is
?
Why did
?
Can you list the three
When did
?
Can you describe the
What is
?
happen?
How did

when
tell
select

where
recall
list

interpret
outline
show

explain
relate
classify

?
?

Comprehension:
compare
extend
rephrase

contrast
illustrate
translate

demonstrate
infer
summarize

How would you compare
and
?
How would you contrast
and
?
What is the main idea of
?
What facts show that (pollution is a problem in our country)?
Explain what
means.
Summarize the story for me.
Application:
apply
select

build
solve

develop
utilize

plan
model

orgamze
identify

How would you use
?
How would you solve
?
How would you show your understanding of _ _ _ _ _?
How would you apply what you learned to develop _ _ _ _ _?
What other way could you
?
What would result if
?
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Analysis:
analyze
list
simplify

compare
dissect
relationships evidence
survey
examme

How is
related to
Why do you think
?
What motive is there for
?
What inference can you make about
How would you categorize
?
What evidence can you find to support
What is the relationship between

inspect
discover
distinguish

inference
categorize
theme

?

?

?
and _ _ _ _ _?

Synthesis:
compile
predict
1magme

create
solution
suppose

solve
improve
estimate

discuss
elaborate
propose

choose
develop
change

What changes would you make to solve
?
What would happen if
?
Can you elaborate on the reason that
?
Suppose you could
, what would you do?
Can you predict the outcome if
?
Can you propose an alternative
?
Evaluation:
recommend
defend
determine

agree
evaluate
choose

opinion
prioritize
prove

support
explain
rate

conclude
assess
judge

Do you agree with the actions of _ _ _ _ _?
What is your opinion of
?
How would you prove
?
How would you prioritize
?
What judgement would you make about _ _ _ _ _?
How would you rate the
?
;
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Workshop Session II
Welcome (10 minutes)
Introduction of teacher and family members
Free exploration of books
.Sna.cks and beverages served
Review of Previous Workshop (10 minutes)
Teacher will review higher level questions and why they are important using the
teacher outline provided.
Teacher will review how to use the Read Together Packs.
Parents are provided an opportunity to share their experiences using the Read
Together Packs.
Parents will be asked to write down any questions or concerns they have since they
have begun using the Read Together Packs at home. Questions will be placed into a
question box.
Question and Answer Time (10-15 minutes)
Teacher will read and discuss with the group all questions and comments submitted
into the question box.
Overview of Affective Domain (15 minutes)
Teacher will explain the affective domain using the teacher outline provided.
Handouts distributed- The handout titled Affective Questioning Strategies should be
handed out and discussed. The handout includes sentence frames for each of the five
types of questions in the affective domain. Parents should use these key words and
sentence frames to begin developing their own higher level questions.
Parent Questionnaire (5 minutes)
Parents complete the questionnaire of how they feel the session went. Parents are
urged to include suggestions for future sessions.

;
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Teacher Outline: Workshop Session II
Why are higher-level questions important?
Higher level questions, which require students to think critically, when used in
conjunction with the reading process, improve reading comprehension (Fitzpatrick,
1994). Research indicates that when children are asked higher level questions they
begin to gain meaning for themselves and make relationships within the text. These
children begin to connect their past experiences and ideas with what they are reading
(Cecil, 1995). It is when this higher level thinking occurs that true learning occurs. It
is important to also note that Washington State's Essential Academic Leaming
Requirements require students to comprehend text at Level II and Level III.
What is the affective domain?
Questions in the affective domain focus on the feelings and emotions students have in
regards to what they are reading. Using affective questioning elicits responses full of
feeling. These questions invite children to answer according to their beliefs and what
they value as important (Cecil, 1995). Affective questions are categorized by Bloom
(1984) as: receiving, responding, valuing, organization, and characterization. These
affective categories can be grouped according to the level of processing required, as
are the cognitive domain questions. The levels include Level I -receiving and
responding, Level II- valuing, and Level III- organization and characterization (Cecil,
1995). Level I questions are considered lower level questions. Although Level I
questions require children to be engaged in the activity, they do not require any real
commitment to the answer. Level II questions, however, move children to a slightly
higher level of thinking. These questions force children to commit themselves
somewhat to their answers. Here, children begin sharing their beliefs and attitudes.
Level III questions are considered higher level questions. These questions promote
higher level thinking by requiring students to internalize and act upon their values.
Students must also be encouraged to defend these thoughts and beliefs (Cecil, 1995).
Promoting student interactions and conversations about the text they are reading
allows students to develop their critical thinking in this domain (Cecil, 1995).

Use the parent handout titled Affective Questioning Strategies to help parents
structure their own questions at the different levels.
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AFFECTIVE QUESTIONING STRATEGIES

Receiving:

Which would you prefer. .. ?
Identify the person who ...
Are you aware that... ?

Responding:

Do you like to (filngl?
Did you observe the difference between - - -and - - -?
Are you willing to go to the (ballet)?

Valuing:

Do you feel (responsible for keeping the school clean)?
Rank order your preferences .. .
Do you agree or disagree that ... ?

Organization:

In your opinion (is our ASB money well spent on a new slide)?
Have you weighed the alternatives for (not recycling)?
In your own words, explain the issue.

Characterization:

What will you do about (pollution)?
Are you willing to give up your recess to help clean up the
school grounds?
What is more important to you, being honest or having friends?

(
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Workshop Questionnaire
Please answer the following questions at the end of the session. The information you
provide will help to improve future workshop sessions. Please include any questions
or suggestions you may have so that we can better meet your needs.

1) Did you feel that tonight's session was beneficial and met your needs?

2) What information did you find most useful?

3) What needs to be addressed in the next session to further meet your needs?

4) Were you provided with enough practice that you feel you can implement the
lessons at home?

5) What other materials or resources could be provided to help you feel more
comfortable using the questioning strategies at home?

6) Do you have any questions or comments?

Thank you for participating in the parent workshop. I appreciate your feedback.
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Dear Parents,
Today your child brought home his/her first Read Together Pack. After our
successful reading workshop, I am excited to get the children started using the Read
Together Packs. If you were unable to attend the workshop regarding the Read Together
Packs, a video of the workshop is enclosed. Please return the video after viewing it.
In the Read Together Pack you will find a book to read to your child and a list of
questions for you to ask your child before, during, and after the reading. Try to follow
the question outline, but also feel free to ask additional questions as you go.
After reading the story and completing the questions, your child may want to have
you read the story again. This will allow your child to hear the story uninterrupted. As
you read through the story again, be sure to model fluency. This simply means reading
the story at a comfortable rate with good phrasing and little or no errors. The modeling
of fluency is important because it will help improve your child's fluency. Increased
reading fluency in tum will help to improve his/her comprehension skills.
Please try to read with your child every night. The more your child reads and is
read to, the better a reader he/she will become. You may keep the Read Together Packs
for one or two nights. Please return them after that time so that others may enjoy them.
Also, remind your child to return the Read Together Pack in the condition he/she
received it. Please complete and return your child's Reading Log after each Read
Together Pack you complete. Have fun reading!
Sincerely,

Rachelle Skeen
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Student Reading Log
Date

Book Title

Parent Signature

Comments

J
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Franklin Has a Sleepover by Paulette Bourgeois

Before you read
Show the cover and read the title to your child. Ask your child:
• Have you ever had a sleepover?
• Would you rather spend the night at your friend's house or have your friend spend
the night at your house?
As you read
After reading page 6 ask:
• Did you ever get homesick when you stayed the night at a friend's house?
Or
• Do you think you will get homesick when you spend the night at a friend's house?
• Do you think Bear will get homesick?
After reading page 8 ask:
• How are Franklin and Bear feeling now? How can you tell?
After reading page 18 ask:
• Does it seem like a fun sleepover?
After reading page 20 ask:
• Why does Father think it's time to go inside?
• How can you tell that they are tired?
After reading page 22 ask:
• Why do you suppose Bear doesn't feel good?
After reading page 24 ask:
• Do you think this will help Bear feel better? Why or why not?
After reading page 28 ask:
• What did Franldin mean when he said, "I always bring my cozy bed with me"?
After you read
Spend a few minutes talking about the book. Ask:
• Do you think Franklin is a good friend?
• Tell me something from the story that shows that Franklin is a good friend.
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Alexander, Who Used to Be Rich Last Sunday by Judith Viorst

Before you read
Show the cover and read the title to your child. Ask your child:
• What do you think this story might be about?
• What do you do with money that you earn or get as a gift?
As you read
After reading page 3 ask:
• Why is Alexander upset?
• Look at the pictures? What can you infer about Alexander's brothers?
After reading page 5 ask:
• What does that tell you about Alexander?
After reading page 11 ask:
• What do you predict Alexander will do with his money?
• Why do you think saving money is hard for Alexander? Is it hard for you?
After reading page 15 ask:
• Suppose you could talk to Alexander. What would you say?
After reading page 19 ask:
Do you think Nick really made his pennies disappear? What do you think happened
to them?
Do you agree or disagree with how Nick and Anthony treat Alexander?
After you read
Spend a few minutes talking about the book. Ask:
• What can Alexander do to make sure that this doesn't happen the next time he has
money?
• If you were Alexander, what would you have done?
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Rachel Parker, Kindergarten Show-Off by Ann Martin

Before you read
Show the cover and read the title to your child. Ask your child:
• What does it mean to be a show-off?
• Have you ever known someone that was a show-off?
As you read
After reading page 4 ask:
• Do you think Olivia is happy to be getting a new neighbor? How can you tell?
After reading page 10 ask:
• What's wrong? Why did the author write "Uh-oh"?
After reading page 14 ask:
• How are Olivia and Rachel alike? How are they different?
• Why do you think they are trying to be better than each other?
After reading page 19 ask:
• Why do you think Olivia said she had to go home?
After reading page 26 ask:
• Do you agree with what Olivia just did?
• What do you think she should have done?
After reading page 30 ask:
• How is Olivia feeling now?
• How would you solve her problem?
• What do you predict will happen next?
After reading page 37 ask:
• Why do you think they decided to be friends again?
After you read
Spend a few minutes talking about the book. Ask:
• Has anything like this ever happened to you? Tell me about it.
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A Treeful of Pigs by Arnold Lobel

Before you read
Show the cover and read the title to your child. Ask your child:
• Why do you think the pigs are in the tree?
• How do you think they got there?
As you read
After reading page 8 ask:
• What do you predict will happen next?
After reading page 14 ask:
• How would you compare the husband to the wife?
After reading page 15 ask:
• Suppose you were the farmer's wife. What would you do?
Or
• If you could give the farmer's wife advise, what would you suggest she do?
• What have you learned about the farmer's wife so far?
After reading page 19 ask:
• Why do you think the farmer's wife doesn't want to look for the lost pigs?
After you read
Spend a few minutes talking about the book. Ask:
• Do you agree with the things the wife did in the story?
• Compare the farmer at the end of the story to how he was at the beginning.

;
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Roses Are Pink, Your Feet Really Stink by Diane deGroat

Before you read
Show the cover and read the title to your child. Ask your child:
• What do you think this story might be about?
• Have you ever written a Valentine's Day poem?
As you read
After reading page 3 ask:
• The author wrote that Gilbert didn't write nice poems. What can you infer from
that?
After reading page 6 ask:
• Do you agree with what Gilbert did?
• What do you think of Gilbert?
After reading page 10 ask:
• What do you predict will happen next?
After reading page 16 ask:
• How do the kids feel about Gilbert? How can you tell?
After reading page 22 ask:
•

Why do you think Gilbert is writing two new Valentine cards?

After you read
Spend a few minutes talking about the book. Ask:
• If you were Margaret or Lewis would you have forgiven Gilbert?
• Do you think this was a good story? Why or why not?
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Armadillo Rodeo by Jan Brett

Before you read
Show the cover and read the title to your child. Ask your child:
• Where do you think this story takes place? How can you tell?
• What do you know about armadillos?
As you read
After reading page 9 ask:
• The author wrote that Bo had "done it again". What has he done again?
After reading page 13 ask:
• Why is Bo following Harmony Jean?
• What do you predict Bo will do now?
After reading page 21 ask:
• What do you predict will happen next?
After reading page 23 ask:
• How do you think Ma Armadillo is feeling? How would your mom feel?

After you read
Spend a few minutes talking about the book. Ask:
• Why does Bo want to go back to the Curly H?
• If you were Ma Armadillo how would you get Bo to stop wandering off?

J
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Piggie Pie by Margie Palatini
Before you read
Show the cover and read the title to your child. Ask your child:
• What do you think this story will be about?
As you read
After reading page 6 ask:
• Where would you go to find eight plump pigs?
After reading page 8 ask:
• What is funny about the name, phone number and directions to the farm?
After reading page 12 ask:
• What do you think the pigs are doing?
• Will they be able to fool the witch?
After reading page 20ask:
• Are the pigs tricking the witch?
• Would the piggies trick you? Why not?
After reading page 28 ask:
• Can you predict the witch's plan?
• What do you think the wolfs plan is?
• What do you think the outcome will be?
After you read
Spend a few minutes talking about the book. Ask:
• If you were the author, how would you make the story end?
• What would you write as a sequel to this story?
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Purple, Green and Yellow by Robert Munsch

Before you read
Show the cover and read the title to your child. Ask your child:
• Why do you suppose the little girl has so many markers?
• Would you ever want that many markers? Why or why not?
As you read
After reading page 4 ask:
• Think about what we've read and look at the pictures. What can you infer about
Brigid?
After reading page IO ask:
• What do you predict Brigid will want now?
• Do you think she will get them?
After reading page 16 ask:
• Uh-oh. If you were Brigid what would you do now?
• What do you think will happen when her mom sees her?
After reading page I 8ask:
• That's one idea. Do you have any other suggestions as to what she should do?
After reading page 26 ask:
• That's a pretty good idea. Do you think it will work? Why or why not?

After' you read
Spend a few minutes talking about the book. Ask:
• Do you think Brigid will ever use her markers on people again? Explain.
• Do you think this was a good story? Why or why not?

'
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A Spoon for Every Bite by Joe Hayes
Before you read
Show the cover and read the title to your child. Look at the pictures through page 24.
Ask your child:
• What do you think this story will be about?
As you read
After reading page 4 ask:
• What do you think compadres means?
• Why did the couple choose the rich neighbor to be the boy's godfather?
After reading page 10 ask:
• How do you think the poor man and woman are feeling now?
After reading page 14 ask:
• Do you think the man and the woman are telling the truth? Why or why not?
• What do you predict the rich man will do now?
After reading page 20 ask:
• What will happen if the rich man keeps using a different spoon for every bite?
• Why is the rich man trying to use a different spoon for every bite?
After reading page 25 ask:
• How is the rich man feeling now?
After you read
Spend a few minutes talking about the book. Ask:
• Do you think it was OK for the poor man and woman to trick the rich man? Why
or why not?
• Did you like the ending to this story? Why or why not?
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Alexander and the Terrible,, Horrible, No Good, Very Bad Day by Judith Viorst

Before you read
Show the cover and read the title to your child. Ask your child:
• Have you ever had a terrible, horrible, no good, very bad day? What happened?

After reading page 2 ask:
• What kind of mood is the boy in today?
After reading page 9 ask:
• Alexander is mad, so he is saying mean things to his friends. What is a better
alternative?
• What do you think he should do?
After reading page 13 ask:
• Why does Alexander want to move to Australia?
• Do you think things would be better for him in Australia?
• Do you think Alexander REALLY wants to move to Australia? Why or why not?
After reading page 17 ask:
• Do you think Alexander is being a crybaby? Why or why not?
• No one answered Alexander. Why not?
• What can you infer from that?
After you read
Spend a few minutes talking about the book. Ask:
• When you have had a really bad day what did you do to make it better?
• What do you think Alexander should do to make his day better?
• What was Alexander's mom mean when she said that even in Australia some days
are like that?
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Soap! Soap! Don't Forget the Soap! Retold by Tom Birdseye
Before you read
Show the cover and read the title to your child. Ask your child:
• Have you ever had trouble remembering something?
Tell your chilcl that sometimes people do silly things like tying a string on their finger
to remember something. Ask your child:
• What do you do to remember things?
As you read
After reading page 4 ask:
• What can you infer about Plug's mama?
• What would happen if someone really couldn't remember his or her own name?
After reading page 6 ask:
• Do you think Plug will remember the soap? Why or why not?
• If you were Plug's mama would you send him after the soap? Why or why not?
After reading page 11 ask:
• Is Plug remembering the right thing?
After reading page 12 ask:
• If you were the boy on the bicycle what would you think of Plug?
• Does Plug mean to be rude?
After reading page 14 ask:
• What do you predict will happen now?
After reading page 17 ask:
• Why is the farmer so upset?
• What do you think the farmer should have done? What would you do if that
happened to you?
After reading page 22 ask:
• Oh no. What is going to happen to Plug now?
• Suppose you could talk to Plug. What advise would you give him?
After you read
Spend a few minutes talking about the book. Ask:
• What do you think made Plug start remembering what his mama told him?
• Why was it good that the lady was going to wash Plug's mouth out with soap?
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Outrageous, Bodacious Boliver Boggs! by Jo Harper

Before you read
Show the cover and read the title to your child. Ask your child:
• Who do you think Boliver Boggs is?
Explain the terms outrageous and bodacious. Then ask:
• What do you think might be outrageous and bodacious about Boliver Boggs?
As you read
After reading page 2 ask:
• Do you think Boliver has ever told a story to his classmates? How can you tell?
After reading page 10 ask:
• Do you think Boliver's story is true? Do you think ANY of his story is true?
• If you were Miss O'Brien, how would you check to see if his story was true?
After reading page 12 ask:
• What do you predict will happen next?
After reading page 19 ask:
• What information from the story would you use to convince someone that Boliver
is not telling the truth?
• Why do you think Boliver tells such outrageous stories?
• What is your opinion of Miss O'Brien?
After reading page 26 ask:
• Miss O'Brien sighs after all ofBoliver's stories. What can you infer from her
actions?
• Suppose you were Miss O'Brien. What would you do about Boliver being late
and telling such outrageous stories?
After you read
Spend a few minutes talking about the book. Ask:
• Why do you think Boliver was surprised speechless?
• What do you think about Boliver's stories now?
• Did you think this was a good story? Why or why not?
)

CHAPTERS
· SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Summary
Parent involvement is a strong predictor ofa child's reading achievement It has
also been proven to have a positive correlation with a child's success in school overall.
Yet despite what the research has shown, there is still a lack of strong parental
involvement in the education of children. Research suggests several reasons for this.
Most notably, many parents feel they lack the knowledge, skills and materials necessary
to effectively help their children. There are specific strategies that, when taught to
parents, will allow them to become more effectively involved.
One strategy that parents can easily implement is the development of critical
thinking skills through the use of an at-home reading program. As parents read to their
children at home, it is beneficial for them to ask higher level questions. Parents can use a
guide such as Bloom's Taxonomy to help them develop specific, higher level questions.
This project was designed to promote parent involvement in the reading process
of their children through the use ofan at-home reading program. The parent workshops
were intended to give parents background information with regard to the importance of
their involvement and also the importance of higher level thinking. During the
workshops, parents are trained in how to implement the Read-Together Packs at home
and how to formulate their own higher level questions when reading with their child.
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Conclusion
Parents are an important component of an effective reading program. At-home
reading programs, where parents and children are actively engaged in the learning
process have a positive impact on the reading improvement of children. However, before
any at-horm: reading program can be successful, the needs of parents must be met. Parent
needs include: being mentored and trained so they feel knowledgeable when helping their
children; knowing that their involvement is necessary; having an opportunity to see
activities modeled for them; learning a specific strategy to use; and having materials
provided for them to use at home.
Once these needs have been met, it is important that communication continues
between the teacher and parent. Parents who feel comfortable with the teacher and
comfortable with their ability to help are more likely to continue being involved in their
child's education.
Teachers have the power to help parents overcome the obstacles that prevent them
from being involved in their child's education. Parent workshops are an effective way to
do this for many reasons. First, after attending parent workshops, parents become more
comfortable and are more willing to ask questions and be involved at school. Second,
parents will leave the workshops with specific strategies that they can use with their
children. In addition to this, the workshops provide an opportunity for parents to see the
questioning strategies modeled before they use them on their own. Finally, all necessary
materials will be provided to parents to conduct the lessons at home.
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Recommendations
Researchers found that parents were unable to participate in or attend meetings at
school for a variety of reasons. The responsibilities of work and childcare were the two
main obstacles that prevented parents from becoming more involved at school.
Therefore, it is tecomtnended that all patent workshops be held at two different times and
that free, on-site childcare be provided. The author also recommends that each of the
parent workshops be video taped. These tapes should then be available for parents to
check out if they are unable to attend a workshop.
Higher level thinking is an important skill for children that will require a lot of
practice. It is recommended that teachers practice this skill at school with all of the
children before they begin using the Read-Together Packs at home. As children proceed
through the Read-Together Packs, it is likely that higher level questions may begin to
emanate from the children themselves. When teachers feel it is appropriate, they can
begin teaching children how to ask higher level questions of themselves and of their
peers.
All forms and parent letters should be translated into Spanish and available for
parents. It is also recommended to have a Spanish translator present at the parent
workshops in order to reach the Spanish speaking families that attend. Children's books
that are written in Spanish should have higher level questions developed for them as well.
Other languages should also be addressed as needed.
It is recommended that as the program progresses, additional stories be added to
the collection of Read Together Packs. More questions may also be added to the existing
Read Together Packs for extension. If possible, additional videos featuring parents using

;
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the Read Together Packs with their children would be beneficial. Finally, books that are
sent home in the Read Together Packs may become lost or damaged. It may be necessary
to have multiple copies of each story available for use.
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